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This document is intended to be a resource

and a guide to a myriad of educators who
serve English Language Learners (ELL) and
their parents in the state of Colorado. Primar-
ily, it is directed at district and building-level
administrators, parent liaisons and teachers.

Drawing from experience developing parent
involvement in schools and an assessment of
existing resources and research, Breaking
Down Barriers, Creating Space contains the
following information:

Information about No Child Left Behind
(NCLB):

This is presented as a chart listing the pri-
mary aspects of NCLB that are related to par-
ent involvement. There is a direct link
between this information and the parent
involvement strategies and resources
described in this handbook.

Research on Parent Involvement:

This review of research integrates an analysis
of academic research and an analysis of work
and research in Colorado public schools. It
provides information about the factors that
hinder or support parent involvement with
the parents of ELLs, while also offering
insights about how to break through barriers
and effectively build collaborative efforts
between parents and schools.

Policy Recommendations:

This list of policy recommendations—f{rom
the simple to the more complex—directly
links NCLB, research and effective practice.

Effective Parent Involvement Strategies:

This section provides detailed information
about six different parent involvement strate-
gies that have effectively increased meaning-
ful parent involvement and home—school
collaboration in Colorado public schools. For
each strategy, there is information about the
specific link to NCLB compliance followed
by a listing of the necessary monetary, mate-
rial and human resources. There is also a
comprehensive list of possible steps toward
initial implementation and on-going support.

Existing Programs and Resources:

This section provides information about
existing programs and resources available to
help develop parent involvement in Colorado
public schools.

Appendices:

The appendices provide information about
many other resources available to support
parent involvement work. This information
includes programs, publications, and web-
sites, as well as contact information for
demonstration sites—schools that are cur-
rently experiencing success as they imple-
ment the programs described in this
document. Appendix D provides guidance
regarding the use of Title I funds for parent
involvement work, and Appendix E is a
resource for planning and evaluating NCLB
compliance.
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The framework for Breaking Down Barriers,
Creating Space is based on a thorough analy-
sis of research, as well as years of working
with the parents of English Language Learn-
ers (ELLs) in Colorado public schools. As a
result, this document is guided by a clear
understanding that these parents bring many
resources that could support the academic
achievement of their children. The vast
majority of these parents are immigrants to
the United States, and most come to this
country with a focused and profound com-
mitment to help their children build toward a
successful and satisfying future. In the case of
many parents, they contrast this with their
own lives, which have been marked by
poverty, suffering and manual labor. Ulti-
mately, these parents firmly believe that sup-
porting academic success is central to
achieving their dreams for their children.

The contents of this document are also
guided by an awareness that many school
staff also bring resources as well as commit-
ment to their work with ELLs.

2)

These two groups, however, represent a
broad range of cultures and languages. For
these reasons and others, there exist barriers
that prevent the kind of communication,
understanding and collaboration necessary
for each group to fully participate in and real-
ize their goals.

Breaking Down Barriers, Creating Space is
dedicated to these parents and these educa-
tors. It represents an attempt to glean from
years of research, professional experience and
personal relationships in order to offer
insights and guidance to all educators who
serve the parents of ELLs. Ultimately, it is
intended to help break through the barriers
that impede communication, understanding
and collaboration.

A

Robin A. Waterman
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C. The Requirements: NCLB

(See Appendix E for a detailed checklist for districts and schools)

No Child Left Behind (NCLB) establishes a number of parent involvement requirements for
schools. The following is a summary of these requirements for schools that receive Title I
funds, and a separate listing for schools that receive Title III funds. These lists are comprehen-
sive and intended to create a cohesive link between all other points presented in this hand-
book: research, policy recommendations, and effective parent involvement strategies.

District Parent Involvement Policy Requirements—
NCLB, Title I, Part A, Subpart 1, Section 1118

A.

Involvement with Title I planning

1.

Conduct an annual meeting with parents to
discuss program plan, implementation, &
suggestions

Decide with parents how Title I funds allotted for
Parent Involvement activities shall be used

. District support to build capacity for strong parent

involvement

1.

Provide coordination of district activities to build
capacity for parent involvement in schools

Provide technical assistance to schools in
building capacity for strong parent involvement

With the assistance of parents, educate staff in
the value and utility of contributions of parents;
how to reach out to, communicate with, and
work with parents as equal partners;
implementing and coordinating parent programs;
and building ties between parents and the school.

. Coordination of parent involvement activities with

other district programs

1.

Coordinate and integrate parent involvement
programs and activities with other programs,
such as Head Start, Early Reading First, Even
Start, ECE home visitation programs and district
preschool programs.

Conduct other activities, such as parent resource
centers, that encourage and support parents
more fully to participate in their child’s education

. Schools’ Responsibility for Building Parent

Capacity for Involvement

1.

Assist parents in understanding the State’s
academic content standards, student academic
achievement standards and academic assessment.

Provide materials and training to help parents
work with their children to improve their
children’s achievement, such as literacy training
and using technology.

Provide reasonable support for parent
involvement activities as parents may request

. Student Learning
1.

Coordinate and integrate Title I parent
involvement strategies with other educational
programs in the district to improve academic
quality of schools

2.

3.

Identify barriers to greater participation by
parents of diverse backgrounds

Develop written materials and training for staff to
help parents work with students to improve
student achievement

E School-based Parent Involvement Activities

1.

Describe how parents will be encouraged to
become involved in activities of schools with
Title I programs

G. Method of communicating with parents

1.

2.

To the extent practicable, send parents
information that is in a format and language that
they can understand

Give parents notifications in a timely manner

H. Annual Evaluation

1.

With the involvement of parents, conduct an
annual evaluation of the content and
effectiveness of the policy that:

a. Includes measures of student achievement
and school performance

b. Specifically addresses barriers to greater
participation of parents of diverse
backgrounds in activities authorized by law

Use the findings to design strategies for more
effective parent involvement to revise, if
necessary, this policy

Provide other reasonable support to parents, as
requested

I. Ensure Development of School-level Title I Parent
Involvement Policy

1.

Ensure the development and distribution to
parents of a school-level Title I policy that
reflects input from parents of students
participating in the Title I program

Include a compact that outlines how parents and
school staff will share responsibility of improved
student academic achievement and describe the
means by which the school and parents will
build and develop partnerships to help students.

(Compiled by CPIRC, 2005 with additions from CDE,
Title I, 2005)
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Title 1ll, Public Law 107-110, Section 3302

A. Parental Notification B. Parental Participation

1. Notify parents of the reasons for the identification 1. All who receive Title III funds shall implement

of their child as limited English proficient and in
need of placement in a language instruction
program;

. The method of instruction used in the program
and the methods if instruction used in other
available programs, including how these
programs differ in content, instruction goals, and
use of English and native language in instruction;

. How the program will meet the educational
strengths and needs of their child;

. How such a program will specifically help their
child learn English, and meet age appropriate
academic achievement standards for grade
promotion and graduation;

. The specific exit requirements for such
programs, the expected rate of transition from
such programs into classrooms that are not
tailored for limited English proficient children.

. In the case of a child with a disability, parents
should be informed of how the child’s
instructional program meets the objectives of the
individualized educational program of the child.

. Parents should receive information about their
right to decline enrollment or remove their child
from an instructional program. They will also be
informed of the option to choose another
method of instruction, if available.

. Parents will be assisted in selecting from among
various programs and methods of instruction, if
more than one program or method is offered.

. All who receive funds provided under Title III to
provide a language instruction education
program, that have failed to make progress on
the annual measurable achievement objectives,
shall inform all parents of children identified for
participation in such programs of this failure,
within 30 days

an effective means of outreach to parents of
limited English proficient parents.

They must inform parents of how they can be
involved in the education of their children and
how they can assist their children to learn
achieve at high levels in core academic subjects
and how they can help their children meet the
same challenging State academic content and
student academic achievement standards as all
children are expected to meet.

This outreach shall include holding and sending
notices of opportunities for regular meetings for
the purpose of formulating and responding to
recommendations from parents of limited
English proficient students
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D. Research on Parent Involvement:

A SUMMARY

Parent involvement is central to the academic
achievement of English Language Learners
(ELLs). Schools that support meaningful par-
ent involvement have higher levels of student
achievement, improved school attendance,
higher graduation rates, greater enrollment in
post-secondary education and their students
have a more positive attitude about school
(e.g., August & Hakuta, 1997; Epstein, 2001;
Henderson & Berla, 1994).

Currently, however, there are many barriers
that hinder meaningful parent involvement
and parent—school collaboration. The follow-
ing analysis of research offers a guide for
breaking through those barriers and building
on sources of support.

A primary factor that can hinder effective
parent—school collaboration is a deficit view
of the parents of ELLs. Deficit views reflect
the belief that students fail in schools because
their families are inherently flawed (Valencia
& Black, 2002). These views are also
reflected in programs aimed at teaching and
changing parents, approaching parents as
though they have little or few of the skills
necessary to support academic achievement
(Rioux & Berla, 1993).

In direct contrast to these views, an essential
source of support for parent involvement is—
or could be—the attitudes and values that
many immigrant parents bring. Most immi-
grant parents place a high value on schools,
teachers and education and are very inter-
ested in supporting their children’s academic
achievement (Goldenberg, 2004; Lopez,
2001; Valdés, 1996).

Many schools, however, report low levels of
parent involvement. This indicates that the
attitudes and values of immigrant parents
have not been enough, by themselves, to gen-
erate meaningful parent involvement and
parent—school collaboration. This leads to a
close consideration of the following factors
related to the available opportunities for par-
ent involvement in schools:

Language barriers and insufficient
opportunities to effectively learn Eng-
lish. Language is, by far, the most signifi-
cant barrier to immigrant parent
involvement, yet there are insufficient
high-quality adult ESL programs avail-
able (Ruiz de Velasco & Fix, 2000).

Access to information and comprehen-
sible explanations about U.S. school
systems. Many parents of ELLs have had
little or no prior exposure to U.S.
schools (Valdés, 1996). It is very impor-
tant that schools provide clearly written
information that is easy to understand,
as well as meetings involving school
staff and parents.

Immigrant parent isolation—opportuni-
ties for parent-to-parent support.
Because many immigrant parents experi-
ence tremendous isolation, school-sup-
ported opportunities for parents to share
information and build relationships with
one another effectively increases parent
involvement (Delgado-Gaitan, 2001).

Prevalence and influence of undocu-
mented legal status. A large number of
parents of ELLs are not legally docu-
mented U.S. residents. This can nega-
tively influence their involvement in
schools, especially if school staff are not
aware of how to address this issue
(Suarez-Orozco & Sudrez-Orozco, 2001).

School-initiated efforts to build partner-
ships. Successful school-initiated efforts
to establish collaborative partnerships
between parents and school staff can be a
powerful vehicle for generating increased
and viable immigrant parental involve-
ment (McCaleb, 1997).

(&



Research on Parent

Involvement;
In-depth description:

Research overwhelmingly demonstrates that
parent involvement is central to the academic
achievement of English Language Learners
(ELLs). Schools that support meaningful par-
ent involvement have higher levels of student
achievement, improved school attendance,
higher graduation rates, greater enrollment in
post-secondary education and students with
more positive attitudes about school (e.g.,
August & Hakuta, 1997; Epstein, 2001; Hen-
derson & Berla, 1994). Yet, many schools
that struggle with low academic achievement,
including schools with high numbers of
ELLs, report minimal parental involvement
(Ruiz-de-Velasco & Fix, 2000; Swap, 1993;
Valdés, 1996). These schools also struggle to
achieve high-quality, effective school-parent
collaboration.

Considering the high level of commitment
and interest on the behalf of many immi-
grant! parents and school staff in Colorado

10)

public schools, it is imperative to analyze the
research for insights about how to improve
existing parent involvement efforts. The fol-
lowing review, therefore, outlines what
research reveals about the factors that sup-
port or hinder the involvement of parents of
Colorado’s ELLs.

Defining parent involvement:

At the outset, it is important to define parent
involvement. One dimension of parent
involvement includes a number of activities
performed in the home that are meant to sup-
plement classroom instruction, such as school
readiness activities and ensuring the comple-
tion of homework (Epstein, 1987; Golden-
berg, 2004). It also includes the specific ways
that parents can be involved in schools, such
as participating on the school’s Parent—Teacher
organization, (PTA, PTO or BPAC), attending
Back-to-School nights and parent—teacher
conferences (Lopez, 2001).

Parent involvement also includes many forms
of collaboration between schools and parents
(Shirley, 1997). First, this refers to involve-
ment that reflects shared value and power
between school staff and parents. When this
exists, parents participate in schools in ways
that utilize their own knowledge, experiences
and skills (Gonzalez, Moll, Floyd-Tenery,
Rivera, Rendon, Gonzales & Amanti, 1993;
Noguera, 2001). Second, this form of parent
involvement refers to parents being informed,
knowledgeable and capable of choosing ways
to be involved in their children’s schools and
education that are congruent with their cul-
ture and values (Valdés, 1996). It is equally
important that parents are also able to con-
sider and incorporate the school’s vision,
goals, procedures and resources (Shirley,
1997, 2002). Third, this kind of parent
involvement is reflected in parents working
as advocates for their children (Diaz-Soto,
1997). Ideally, there would always be mutual
accountability, where parents are accountable
to school staff and school staff are account-
able to parents (Shirley, 1997, 2002).

1 The terms “immigrant parent involvement” and “ELL
parent involvement” will be used interchangeably, as
research demonstrates that most parents of ELLs are
immigrants to the U.S.



Deficit views:

A primary factor that can hinder effective
parent—school collaboration is a deficit view
of the parents of ELLs. Deficit views are rep-
resented by the belief that students fail in
schools because their families are inherently
flawed (Valencia & Black, 2002, p. 83). In
some situations, families are blamed for their
children’s school failure, with little considera-
tion given to root causes that may be related
to schools, educational systems or society.

A prevalent expression of a deficit view
directed at some of the parents of ELLs is the
assumption that Mexican immigrant families
don’t value education. This assumption then
leads to the belief that these parents are
unwilling to support their children’s educa-
tion, which is then offered as the reason for
high Latino dropout rates and school failure
(Valencia & Black 2002, p. 83).

Another expression of a deficit view is a judg-
ment of students and their parents for a lack
of English fluency (Crawford, 1991; Diaz-
Soto, 1997; Villenas, 2001). Immigrant par-
ents often are judged as failing their children
because they do not instill the kinds of lan-
guage skills and values that prevail in main-
stream families and schools (Delgado-Gaitan,
1997, p. 45).
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Deficit views are also reflected in programs
aimed at teaching and changing parents, such
as programs that approach parents as though
they have little or few of the skills necessary

to support academic achievement (Rioux &
Berla, 1993).

Attitudes and values pertaining
to education:

In direct contrast to these assumptions
about deficit views, research on the parents
of ELLs reveals that a primary source of sup-
port for parent involvement is, or could be,
the attitudes and values that many immigrant
parents bring. Many immigrant parents
place a high value on schools, teachers and
education and are very interested in being
involved in their children’s schools (Golden-
berg, 2004; Lopez, 2001; Sudrez-Orozco &
Suarez-Orozco, 2001;Valdés, 1996). The
dominant reason that many immigrants
come to the United States, in fact, is to pur-
sue a better life for their children (Suarez-
Orozco & Suarez-Orozco, 2001). Over time,
education often becomes the primary
emphasis of immigrant parents’ hopes for
their children’s future; many parents come
to perceive school success as the most
important way for their children to get
ahead in the U.S. (Sudrez-Orozco & Sudrez-
Orozco, 2001).
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Access to the means and opportunity
for parent involvement:

In spite of the high value that many parents
of ELLs place on education, low levels of par-
ent involvement in schools indicate that this
is not sufficient, by itself, to generate mean-
ingful parent involvement. It is important to
look further and more deeply, giving consid-
eration to the availability of the means and
opportunity for parent involvement in
schools.

Primarily, the related factors are: language
barriers and opportunities to learn English;
access to information and explanations
about U.S. schools; opportunities to build
relationships with other parents; and
school-initiated efforts to build partner-
ships.

1. Language barriers and access to effec-
tive opportunities to learn English:

Language often functions as one of the most
significant barriers to immigrant parent
involvement, including parents’ lack of Eng-
lish skills and small numbers of school staff
who are able to speak the language of the
parents (Crawford, 1991; Delgado-Gaitan,
2001; Trueba, 2002). This language barrier
prevents immigrant parents and teachers
from being able to communicate with one
another, orally and in written form (Delgado-

12)

Gaitan, 1990). This, in turn, has a significant
effect on understanding and relationship-
building between parents and school staff.

It is important to consider that the vast
majority of immigrant parents are interested
in learning English. Currently, enrollments
in adult English as a Second Language (ESL)
classes are rapidly increasing, yet the current
demand for classes far exceeds the number
of classes or student slots available (Sudrez-
Orozco & Suarez-Orozco, 2001). The quality
and effectiveness of ESL classes is also a fac-
tor because many of these classes are not
adequately supported with funding or tech-
nical assistance. In many cases where adult
ESL classes are offered in schools, for exam-
ple, the instructors receive little training or
guidance, yet they are expected to be respon-
sible for all aspects of registering, assessing
students and developing a meaningful cur-
riculum.

English language abilities are not the only
language barrier. A language barrier can be
created by the vocabulary and grammatical
structure used in many forms of written cor-
respondence to parents. Many school district
translators, for example, believe that their
translations must be written at a “high level”
in order to be of sufficient quality. But this
often results in written language that is more
formal and less clear to many parents.



2. Access to information and explanations
about U.S. school systems:

The fact that many immigrant parents have
had little or no prior exposure to U.S. schools
is also a significant factor when considering
their involvement in schools (Valdés, 1996).
Parents are often unaware of the educational
programs that exist for their children, such as
the different forms of instruction offered to
children who are learning English as a second
language (Valdés, 1998). When students at
the secondary level are offered the opportu-
nity to select from an array of courses, par-
ents are often unfamiliar with the content of
the courses offered (Ruiz-de-Velasco & Fix,
2000). Many parents are also unfamiliar with
the U.S. report card and are unable to under-
stand the information about their child’s aca-
demic progress it is intended to communicate
(Delgado-Gaitan, 1991). Parents are also
often unfamiliar with many aspects of U.S.
school systems, including the staff and
resources that are available and how to access
these.

Simple access to this informa-
tion, however, does not nec-
essarily help parents and
school staff overcome
this barrier. As with the
language barrier, this
information must be
conveyed to parents
in a way that is
comprehensible; it
needs to reflect a
manner of speaking
and an academic
level that is familiar
to parents who

have often had lim-
ited experience with
formal education
(Waterman, 2003).

Because of differences
in cultural practices,
many immigrant parents
are also unfamiliar with the
expected ways that they are to
be “involved” in schools and “sup-

port” their children’s education in the U.S.
(Delgado-Gaitan, 1990; Lopez, 2001; Valdés,
1996). In U.S. schools, parents are often

expected to be involved in particular, socially
sanctioned ways. Yet, in order for parents to
be involved in these ways, parents and other
family members must have prior knowledge
and understanding of these expectations
(Valdés, 1996). This is confirmed by research
where immigrant parents have been informed
about U.S. schools and the programs,
resources and systems that function within—
in a comprehensible format and manner. In
these cases, immigrant parents frequently
took advantage of opportunities to be
involved in their children’s education and
collaborate with school staff, often in large
numbers (Delgado-Gaitan, 1990; Golden-
berg, 2004; McCaleb, 1997).

3. Countering isolation—opportunities for
parent-to-parent relationship building:

Many immigrant parents experience tremen-
dous isolation from other parents in their
communities and this reinforces the barriers
caused by a lack of access to comprehensible
information about schools (Delgado-
Gaitan, 2001). Conversely, school-
supported opportunities for
immigrant parents to com-
municate and build rela-
tionships with one
another function as a
! ‘f I"—--n‘ significant source of
support, with many
. positive effects (Del-
gado-Gaitan, 1990,
2001; Shirley, 1997,
2002). In fact, any
= form of parent-to-
parent contact can
be a valuable way to
help immigrant par-
' ents create social
networks, facilitating
their ability to circu-
late knowledge and
their understanding of
many aspects of U.S.
society and schools
(Sudrez-Orozco & Sudrez-
Orozco, 2001). These social
networks often involve a mutual
exchange of information and
resources, as well as mutual trust, both of
which contribute toward building long-term

(13



relationships (Moll, Amanti, Neff, Gonzales,
1992; Gonzalez, Moll, Floyd-Tenery, Rivera,
Rendon, Gonzales & Amanti, 1993).

4. Undocumented legal status:

For many reasons, a large number of the par-
ents of ELLs have not obtained legal resi-
dency in the U.S. This can negatively
influence their involvement in schools
(Sudrez-Orozco & Sudrez-Orozco, 2001). It is
particularly relevant when school staff are not
aware of how to address this issue. In some
cases, parents will not fill out any form that
may require a social security number, such as
the application for Free and Reduced lunch
(Waterman, 2003). Undocumented parents
may limit their activities outside of their
home, fearing that they or their children
could be deported at any time (Sudrez-
Orozco & Suarez-Orozco, 2001, p. 34). It is
important, therefore, that school staff be
aware of this and inform parents when pro-
viding a social security number is optional.

14)

5. School-initiated efforts to build
partnerships:

Successful efforts to establish collaborative
partnerships between parents and schools
can be a powerful vehicle for generating
increased and viable immigrant parental
involvement. When schools, families and
communities work together, this collabora-
tive partnership will enhance student
achievement as well as parental involvement
in children’s education. Schools and teachers
must make efforts to build these partner-
ships, as they will not simply emerge natu-
rally (Epstein, 2001, p. 6). Parents, students
and teachers benefit further from creating
opportunities to participate together in reflec-
tion and dialogue about numerous topics of
common interest (McCaleb, 1997, p. xiii).
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The following matrix shows the link between each policy recommendation and the parent
involvement strategies that are provided in the next section of this document. Each of these
recommendations and strategies are also directly linked to numerous aspects of NCLB compli-
ance. (Specific links to NCLB can be found in the Effective Parent Involvement Strategies sec-
tion of this document, in relation to each individual strategy.)

Policy Recommendation

Parent Involvement Strategy

Schools initiate opportunities for effective
communication with parents

Effective translations
Initial parent meetings

Monthly/regular parent meetings

Offer informational meetings and skill-based
workshops

Initial parent meetings
Monthly/regular parent meetings
Skill-based workshops

ESL classes for parents

Use parent—school liaisons

Rl S E i el Bl A

Effective translations
Organized parent—teacher meetings

Parent volunteer program

School principal shows explicit support for parent
involvement work

Initial parent meetings
Organized parent—teacher meetings
School-based ESL classes

Parent volunteer program

Offer school-based ESL classes or family literacy
programs

R Wy =

School-based ESL classes

Include culturally and linguistically diverse parents in
decision-making meetings and groups

Organized parent—teacher meetings
Parent Leadership Institute

District-level parent leadership classes

Create and support a parent volunteer program

Il BN

Parent volunteer program

Promote and support parent leadership development

Uk W =

Monthly parent meetings

ESL classes for parents

Organized parent—teacher meetings
Parent Leadership Institute

District-level parent leadership classes

Create and support district-level parent involvement
programs and leadership

Parent Leadership Institute

District-level parent leadership classes

(17



Policy
Recommendations:

A number of policy recommendations emerge
when analyzing research regarding ELL par-
ent involvement supports. Considering that
schools may need to gradually introduce new
programs or policies, this information is pre-
sented in an order that reflects the skills and
resources necessary for successful implemen-
tation, beginning with those that require
more basic skills and resources on to those
that require a more complex and developed
set. While this is presented as a guide, and
not a prescriptive formula to apply across all
contexts, the intention is that it will be a use-
ful and relevant way to take steps to break
through barriers and generate meaningful
parent involvement.

1. School initiated opportunities for effec-
tive communication with parents:

Communication between the home and the
school is vital to supporting and enhancing
parental involvement (Epstein, 2001). It is
essential, however, that this communication
be written in the language of the parents, and
in a format and a level that is clear and com-
prehensible to parents (Waterman, 2003). If
not, even well-intended attempts to commu-
nicate with parents can create a barrier
between parents and schools. Particular
attention should be paid to the work of trans-
lators that believe they need to produce cor-
respondence that reflects a high level of
vocabulary and grammar structure. These
types of translations are often not clear to
many parents of ELLs, as many of these par-
ents have had limited experience with formal
education.

While all forms of communication between
parents of ELLs and schools are important,
information from teachers about the
progress of the students, sent home to par-
ents on a regular basis, is particularly help-
ful toward promoting parental support of
academic work. Offer parents a clear and
simple way to follow-up with teachers, and
a way to provide questions or comments. It
should not be assumed that telephone calls
or e-mails will be comfortable or even acces-
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sible to all parents of ELLs. Language barri-
ers, familiarity with schools and teachers,
and access to technology should be consid-
ered. In many cases, bilingual parent
liaisons and bilingual front desk secretaries
can be extremely valuable in answering par-
ent questions and guiding them toward how
to best communicate with teachers or prin-
cipals about specific questions or concerns.

2. Offer informational meetings and skill-
based workshops:

Parent meetings and workshops, intended to
communicate information or develop
parental skills, are a very effective way to
increase parent involvement, particularly
with culturally and linguistically diverse par-
ents such as the parents of ELLs (Epstein,
2001; Lareau, 2000; Delgado-Gaitan, 1990;
Waterman, 2003). These meetings can serve
the purpose of providing information and
ideas that may not be familiar to families
whose culture and educational experiences
have not equipped them to understand U.S.
public schools. For example, these meetings
and workshops can guide parents to better be
able to help with homework (Epstein, 2001),
and provide them with information about
resources that exist in the school or commu-
nity, how the school system functions and the
role of the various staff members (Delgado-
Gaitan, 2001). At another level, schools and
districts can also offer workshops directed at
developing parental leadership skills, includ-
ing how to participate in school decision-
making and planning (Epstein, 2001, 1997;
Shirley, 2002, 1997).



Parent meetings can also be a way for school
districts to fulfill their responsibility for pro-
viding accurate information and guidance to
parents (Diaz-Soto, 1997). Through a parent
meeting, for example, schools can inform the
parents of ELLs about the instructional prac-
tices utilized with the ELLs in their school
and the process of evaluation for placement
in any special education program. Schools
are also responsible for being honest and
ethical, even if that means that they need to
acknowledge limitations. Yet these meetings
can also allow an opportunity for dialogue
with parents about how to collaboratively
address any limitations that the schools may
face as they aim to provide a high quality
education to ELLs.

3. Use Parent Liaisons:

Parent—school liaisons can serve a vital func-
tion in helping to increase parental involve-
ment, especially with culturally and
linguistically diverse families such as the par-
ents of ELLs (Epstein, 2001; Rioux & Berla,
1993). In fact, immigrant parents throughout
the country most often report that it was the
outreach of a bilingual staff person, or some-
one designated to serve the role of liaison,
that first inspired their involvement in their

children’s schools (Ruiz-de-Velasco & Fix,
2000). These staff members are of greatest
value, however, if they can speak the lan-
guage of the parents. Equally important,
these staff members should either be from the
community of the parents or should demon-
strate an ability to understand the parents
and be committed to building communica-
tion and relationships between the parents
and the schools (Shirley, 2002). In order to
be most effective, liaisons should also be
capable of implementing and developing
school-wide parent involvement programs,
rather than only having skills and experience
related to contact with individual parents
(Waterman, 2003).

In order for this position to effectively sup-
port parent involvement, it is also essential
that principals and other supervising staff
allow the liaisons to remain primarily
focused on work with parents. Especially in
schools newly experiencing a large influx of
ELLs, liaisons are too often requested to be
responsible for translations and interpreta-
tions, which leaves them with insufficient
time to implement and support effective and
meaningful parent involvement work
(Waterman, 2003).
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4. School principals should demonstrate
support for parent involvement work:

The school principal plays an extremely
important and pivotal role. If the principal
believes in the value of parent involvement,
and demonstrates that through policy and
staff decisions, this attitude and support will
help increase ELL parental involvement in
multiple ways (Shirley, 2002; McCaleb, 1997;
Waterman, 2003). Principals should be sure
to have front desk staff and/or a parent liai-
son who are capable of communicating with
and building a relationship with the parents
of ELLs. Principals should also commit to
attending parent meetings, even if for just for
part of the time, in order to receive and
respond to parent questions or concerns.
Principals should also make it clear to teach-
ers and other school
staff that they value
parents and parent
involvement efforts,
demonstrating this
attitude through
attention to these
efforts at staff meet-
ings, allocation of
school resources
toward parent
involvement work,
and genuine support
of parents and parent
involvement work
(Waterman, 2003).

5. Offer school-
based ESL or
family literacy
programs:

Adult education 3
opportunities can %"
help increase the

number of immigrant parents who become
involved in their children’s education as well
as the quality of that involvement. Analysis of
successful parent involvement programs sug-
gests that offering English as a Second Lan-
guage (ESL) classes for parents at school-sites
plays a central role in promoting increased
parental participation (Rioux & Berla, 1993).
In schools that serve high numbers of ELLs,
adult ESL classes can play a significant role in
supporting parents to better help with home-
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work, understand the written communication
between the school and the home, participate
in school-based activities and build relation-
ships with teachers and other school staff.
Family literacy programs, such as Even Start,
can also provide a multi-pronged source of
support that increases parental involvement
skills. These programs, by definition, include
components directed at increasing parental
capacity to be involved in their children’s
schools and effectively support their educa-
tion in others ways in the home (St. Pierre,
Swartz, Gamse, Murray, Deck, & Nickel,
1995).

6. Include culturally and linguistically
diverse parents in decision-making bodies:

It is very important that schools create specific
strategies aimed at
including a diverse
group of parents on
their school-site deci-
sion making bodies,
such as Parent Teacher
Associations (PTA),
Bilingual Parent Advi-
sory Council (BPAC)
and school site coun-
cils (Delgado-Gaitan,
1990; Epstein, 2001;
Noguera, 2001). Yet in
spite of sincere desire
on the part of many
principals and teach-
ers, schools often
struggle to legiti-
mately involve a repre-
sentative sample of
parents (Waterman,
2003).

Therefore, schools
would benefit from
learning new skills for effective, informed
outreach aimed at including the parents of
ELLs on school-wide decision making bodies.
When this outreach has been successful, the
participation of ELL parents would
strengthen the involvement of these parents
in schools and their children’s education,
while conversely, an absence of such efforts
could limit their involvement.



7. Create and support a school-based
parent volunteer program:

Creating and effectively supporting a school-
based parent volunteer program is a valuable
way to increase and guide meaningful par-
ent—teacher partnerships (Epstein, 2001).
This is a serious commitment, as should be
reflected in ways that principals allocate staff
resources. Schools need to offer a well-organ-
ized training for parent volunteers and
involved staff and assign a staff person to
serve as a source of support for the program,
the parents and the school staff. It is also
important that parents are given opportuni-
ties to volunteer at various times and in
places. If this structure and support does not
exist, efforts to involve parents as volunteers
could fail and ultimately cause further prob-
lems between parents and school staff: Par-
ents and teachers could become frustrated,
and in the absence of sufficient guidance and
support, parents could doubt their capacity
or value (Waterman, 2003).

8. Create and support parent leadership
development:

School-based efforts to cultivate parent lead-
ership can generate a strong base of support
for high quality parent involvement, in a vari-
ety of ways. Such efforts could yield ELL par-
ent representation in school agendas,
decisions and community education pro-
grams (Delgado-Gaitan, 2001). These efforts
could also serve as a way to generate effective
parent outreach, as parent leaders are often a
school’s most valuable resource for recruiting
other parents (Waterman, 2003). Parent lead-
ership classes and workshops can also help
develop immigrant parents’ awareness of
their value and power, thus creating opportu-

nities for parents to recognize that they have
something to offer other parents and that
they are capable of making a difference in
their children’s education (Delgado-Gaitan,
2001; Shirley, 1997, 2002).

9. Create and support district-level parent
involvement programs and leadership:

District-level commitment to parent involve-
ment, as expressed in district-level structures
and staff, is key to increased parental involve-
ment. When working with parents of ELLs,
this commitment must also reflect an aware-
ness of the particular needs and strengths of
this population (Delgado-Gaitan, 2001;
Waterman, 2003).

Specifically, it is important that district-level
parent involvement efforts receive administra-
tive level support, both at the level of individ-
ual schools as well as at the district level.
Some valuable examples of this kind of sup-
port are: district-level staff assigned to support
and guide parent involvement work; adminis-
trator attendance at parent meetings; and
administrator commitment to allocate staff
hours toward guiding the development of the
program or activity.

Another essential component is district-level
support of developing parent leadership skills.
This reflects a respect for parents’ abilities and
potentials—something that cannot necessarily
be measured by their level of formal education
or their English language fluency. This decision
also reflects an understanding that parents
need guidance and information, particularly
because of the linguistic and cultural barriers
that may prevent them from fully understand-
ing how schools function in the U.S.

(21






F. Effective Parent Involvement
Strategies

(23

salgajens






Each of the strategies presented in this section have been implemented, tested and refined in a
number of Colorado public schools, utilizing the input of principals, ELL teachers and par-
ents. Each reflects a direct link to multiple points of compliance with NCLB. All of these
strategies are also intended to be accessible to most school staff and parents, as they require
minimal resources beyond what are available to most schools.

The presentation of each strategy will contain the following information. This information is
meant to serve as a guide, not a recipe, so that school staff and involved parents can utilize it
as is most appropriate for their particular school context and parent population.

1.

b O

Description of the strategy
The research base of the strategy
Link to NCLB

Objectives

Resources involved:
Expenses

Materials

Space

Staff time

Volunteer time

Skills

Steps toward implementation

Demonstration sites (Schools that are successfully implementing this strategy)

Resources available to support this work
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1. Effective Translations

Description: This strategy refers to specific
ways that written translations are conducted
and presented. Effective translations are those
that are accurate but also clear and compre-
hensible to the majority of parents of ELLs.

Research base: The written correspondence
sent home to parents of ELLs is not always
clear and does not always convey the
intended message. For these reasons, this
form of parent—school communication does
not accomplish its primary purpose nor does
it help build understanding or partnerships
(Delgado-Gaitan, 2001; McCaleb, 1997).

Link to NCLB:

D To the extent practicable, all information
sent to parents should be in a format and
language that the parents can understand.

D Parents should be notified about many
aspects of their child’s education, includ-
ing the reasons for identification as a lim-
ited English proficient student, the
method of instruction used in the pro-
gram, and how the program will meet the
educational strengths and needs of their
child.

D All schools that receive Title III funds
shall implement an effective means of
outreach to parents of ELLs, including
sending notices of opportunities for regu-
lar meetings for the purpose of formulat-
ing and responding to recommendations
from parents.

Objectives:

1. Provide clear, accurate and understand-
able written translations.

2. Build effective communication and
increased understanding between school
staff and the parents of ELLs.

3. Comply with NCLB.

Resources involved:

Expenses: Varies. In many cases, districts and
schools have staff who are designated to pro-
viding translations. In other cases, someone
will need to be hired to do this work.
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Materials: Schools will need to be prepared
to provide the paper necessary to produce
translations.

Staff time and skills: This strategy requires
staff time as well as experience and skills
related specifically to translation.

CAUTION (Lessons learned from
experience):

¢/ Itis important that the time and skill that
this task takes not be underestimated. In
some schools, for example, any bilingual
staff person is expected to be able to pro-
vide written translation and oral interpre-
tation. If this staff person does not
possess experience or skill specific to this
task, this could result in poor translations
and parental misunderstanding.

¢/ Itis also important to not assume that a
person with a high level of formal educa-
tion is the most appropriate person for
the task. In many cases, for example,
these translators assume that they must
use formal language and grammar in
order to be “most correct and accurate.”
Yet, these kinds of translations are often
foreign, unfamiliar and not clear to the
majority of parents of ELLs, who have
often had limited experience with formal
education.?

2 Not all parents of ELLs have low levels of formal
education, yet translations that are written in a more
colloquial format will be understandable to all, whereas
translations written at a higher level will not.



v Itis also important that translations are
not simply added on to a staff person’s
job, above what she/he is already expected
to do. This often results in a lack of qual-
ity in one aspect of his/her performance
because providing accurate and clear
translations requires time and cannot be
added on without creating a sacrifice of
attention to other commitments.

Volunteer time: It is recommended that a
few parents be asked to volunteer to help
read a translation before it is sent out, when
possible. These parents can give feedback
about the vocabulary used and the clarity of
the content. If consistent staff are providing
the translations, they will also benefit from
hearing this feedback. The feedback will
give them a general understanding of the
kinds of words and grammatical structures
that are most familiar and clear to the
majority of parents.

Steps toward implementation:

1. Designate someone to be responsible for
providing translations of all information
sent home to the parents of ELLs.

2. Ensure that this person has sufficient
time available in his/her schedule and
sufficient experience with providing writ-
ten translations for non-English speaking
adults with limited experience of formal
education.

Create a clear system for that process,
including attention to how much
advance notice should be given for each
request; who will be responsible for
assuring that this same information has
not already been translated; and who will
be responsible for approving that time
should be spent translating this particu-
lar information.

In the translations, be attentive to using a
level of vocabulary and grammatical
structure that closely reflects the way that
most parents speak. This will be an effec-
tive guide for producing written commu-
nication that will be clear and
understandable to the majority of the
parents of ELLs, including those with
more as well as less experience of formal
education.

Be attentive to the format of the transla-
tions as well: Use larger font and do not
put too much text on a single page, uti-
lizing white space and graphics to sup-
port the message being conveyed.

Specifically support the translator by hav-
ing some parents of ELLs available to
read the translation and provide feed-
back, at least occasionally.
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2. Initial Parent Meeting

Description: This is an initial meeting involv-
ing all parents of ELLs. (In some schools, all
parents in the school could be invited.) This
strategy is primarily an open-ended meeting
intended to give parents and school staff a
chance to present and discuss questions, spe-
cific points of information, and experiences
and/or concerns. This meeting could also be
used as a way to introduce important informa-
tion schools are required to share and discuss
with parents, such as the school’s Title I plan
and use of Title I funds and the proposed Par-
ent Involvement plans and policies. Another
primary goal of this meeting could be gleaning
information about what topics would be most
meaningful for Regular Parent Meetings and
Skill-based Workshops (see pp. 31-38).

Research base: These meetings are valuable
because they allow the parents of ELLs an
opportunity to ask whatever questions they
may have, emphasize the positive aspects of
their child’s experience in the school, and/or
express concerns. This is important because
many immigrant parents have questions or a
response to their children’s experiences of
which school staff may not be aware (Valdés,
1998; Waterman, 2003). These meetings are
also important because they allow principals
and key schools staff an opportunity to pres-
ent information to parents that they believe
parents may not understand, especially
because of language barriers or unfamiliarity
with U.S. schools (Ruiz de Velasco & Fix,
2000; Suarez-Orozco & Sudrez-Orozco,
2001). Ultimately, the opportunity for dia-
logue between parents and school staff is vital
toward building understanding and future
collaborative efforts (Waterman, 2003).

Link to NCLB:

D Involvement with Title I planning: Con-
duct an annual meeting with parents to
discuss program plan, implementation
and suggestions.

D Decide with parents how Title I funds
allotted for parent involvement activities
shall be used.

D Identify barriers to greater participation
of parents of diverse backgrounds and
look for solutions together.
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D Conduct annual evaluations, together with
parents, of such topics as parent involve-
ment plans and policies related to student
achievement and school performance.

Objectives:

1. Provide parents and school staff an open-
ended time (not constrained by a full,
pre-set agenda) to: ask questions; learn
new information about each other as well
as school policies and programs; give
feedback about positive experiences; and
discuss concerns.

2. Promote understanding and relationship
between schools and families.

3. End the meeting by having both parents
and school staff commit to specific tasks
as a result of what was communicated at
the meeting. Some examples of this form
of collaboration could be: parents signing
up to volunteer at the school; parents
committing to read to children at home;
schools offering to provide skill-building
workshops for parents; and teachers
offering to try to ensure that all ELLs and
parents understand what is asked in the
homework assignments.

4. Comply with NCLB

Resources Involved:

Expenses: There are no monetary resources
necessary for this activity. If funding and
space were available, however, parents and
school staff would benefit from having child-
care available. This could cost approximately
$10—12/hour per person, and the number of
people necessary would be dependent on the
number of children expected.

Materials: A large flip chart with blank paper,
markers, crayons and paper and books (for
the small children present).

Space: A large room, such as the cafeteria,
available for approximately 90 minutes
(including time for set-up and clean-up). Con-
siderations should be the ability to accommo-
date the expected number of families and the
possibility of offering simple refreshments.

Staff time: A school staff person will need to
prepare and send out a flier. School staff
involved may want to meet ahead of time and



prepare for the meeting. A school staff person
will need to be available to facilitate the dia-
logue during the meeting and some school
staff will need to be present at the meeting—
especially the principal. Those present at the
meeting will need to take time to discuss the
results of the meeting.

Skills:

Ability to provide written translation and
oral interpretation, Spanish—-English
and/or any other if a different language
group will be represented;

Familiarity and experience in working
with ELLs in order to know what topics
to introduce or understand the topics
that parents may bring up;

Ability and willingness to hear all comments
and concerns with an open-mind. Parents
will rarely be demanding—primarily they
appreciate being heard and receiving more
information. But school staff also need to be
willing and able to hear critiques without
being defensive or blaming of parents.

Suggested components of an inviting
environment:

A bilingual greeter to meet all parents
and make them feel welcome.

Crayons and paper for the children who
accompany their parents so that the chil-
dren can entertain themselves while the
parents are meeting.

Steps toward implementation:

1.

Send out a flier inviting all parents to
attend. Be sure to advertise it as an open-
ended meeting, for the purpose of asking
questions and receiving information, and
not, for example, an invitation to partici-
pate in PTA or PTO. The elementary
schools most successful with this activity
have offered it either in the morning, at
the time the parents drop children off, or
in the afternoon, just before school gets
out. Middle and high schools have had
greatest success with evening meetings.

If possible, have all involved staff meet in
advance in order to discuss the possible
topics that may come up, as well as the

major points that the principal would
like to present.

Some common topics that parents have
brought up are:

D Concerns/questions related to reading
books in Spanish in the home;

D Difficulty in understanding how to
help children with homework;

D Concerns with a child’s lack of Eng-
lish language ability and appropriate
expectations as a child progresses
toward becoming bilingual;

D Language barriers that prevent more
involvement in the school and avail-
able opportunities for parents to learn
English as a Second Language (ESL):

D Unfamiliarity with school resources
and special school staff, such as the
counselor;

D A need for information about the
instructional programs offered for
ELLs at that particular school;

D Types of school and home involve-
ment expected of parents.

Principals have commonly spoken
about:

D Health office paperwork and rules;

D Forms sent home that require a par-
ent’s signature;

D What parents can do to help children
be ready for CSAP,

D ELL instructional methods used at
the school;

D The importance of reading to chil-
dren in their native language;

D How to best support their children’s
literacy development, even when a
parent is not bilingual;

D Available resources in the school;
D Explanation of the school’s PTA/PTO.

The day before the meeting is to be held it is
best if elementary schools have (bilingual)
staff members and parent volunteers who
are available at the beginning and end of the
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school day to remind parents about the
meeting and encourage their participation.
Another flier could also be given to parents.
At high school and middle school level, it is
recommended that a staff member, and/or
parent volunteers, make phone calls to as
many parents as possible, explaining the
purpose and value of the meeting and
encouraging their participation.

The day of the meeting, have a quiet
space available that can seat all parents
and allow for people to hear one another.
(For example, if the meeting must be
held in the cafeteria, make all kitchen
staff aware of the importance of being
quiet for that time.)

Have a flip chart in the front and desig-
nate a staff person to record major points
of discussion.

As parents arrive, offer them an opportu-
nity to write down any questions or con-
cerns they would like discussed and put
these in a bowl or a box. This will help
ensure that even those parents who may
be uncomfortable speaking up in groups
will be able to have their question or
comment discussed.

Designate one staff person to facilitate the
meeting. This person should introduce
the meeting, explain that the purpose is to
have a chance to hear about important
information as well as offer parents an
opportunity to ask questions, speak about
positive experiences with the school, and
express any concerns. Explain that an end
goal of the meeting is increased commu-
nication and collaboration—both school
staff and parents will be making new
commitments to work together to best
support the success of the children.

At that point, the facilitator should make
sure that all school staff are introduced or
introduce themselves. Then, the principal
can then share the information that she/he
has prepared. It is also helpful if the prin-
cipal begin by expressing her/his value of
parents and parent involvement—as a way
to frame the meeting and convey a posi-
tive value of parents and parent involve-
ment to those who have attended.

10.

11.

Then, the facilitator should open up the
discussion, again reminding parents of
the central purpose of the meeting.
IMPORTANT: Keep in mind the potential
issues and questions that parents may
have. If they do not emerge from the par-
ents, the facilitator should mention them
(in a general manner), in a way that may
provoke a parent to elaborate. The facili-
tator should also be sure to read the com-
ments that parents wrote down at the
start of the meeting and facilitate a dis-
cussion of these points.

Have a recorder take notes on the flip
chart. At the end of the meeting, tell
parents that school staff will discuss what
they have heard and evaluate the best
way to follow up.

IDEALLY: At the end of the meeting,
there should be also be an opportunity to
suggest specific tasks or commitments
that both school staff and parents could
offer toward the good of the children, the
parents and the school. Formal commit-
ment should be made to at least some of
those tasks at that time.

Some examples in the past have been:

D Interested parents sign up to be vol-
unteers for specific tasks in the
school

D Parents sign up to participate in the
school’s parent—teacher organization

D School staff offer to hold the PTA
meeting at a more convenient time

D School staff offer to investigate how
to support parents’ desire to better
help children with homework

D School staff offer to explore the possi-
bility of offering adult ESL classes at
the school

Demonstration Sites:
(See Appendix C for contact information)

Kenton Elementary School
(Aurora Public Schools)

Ft. Logan Elementary school
(Sheridan Public Schools)



3. Regular/Monthly
Parent Meeting.

Description: The primary goal of these
meetings is providing a regular opportunity
for contact with parents, an exchange of
information, discussion between parents and
staff, and an introduction of school staff and
school and community resources. In many
ways, these meetings build on the exchange
of information that should have emerged in
an Initial Parent Meeting (see pp.28-30).
These meetings need only be for an hour, and
monthly or bi-monthly can be sufficient to
accomplish many goals. Regular/Monthly
Parent Meetings are distinct from in-depth
workshops aimed at developing parent skills
related to children’s academic achievement.
(See pages 35-38 in this Handbook for guid-
ance about Skill-based Workshops.)

Research base: It is of great benefit for the
parents of ELLs to have regular opportunities
to receive information and guidance regard-
ing their children’s schools and all aspects of
their children’s education. It is also of great
value that parents, teachers, parent liaisons
and administrators have regular opportuni-
ties to discuss any questions or concerns that
may arise in relation to parents’ and chil-
dren’s experience of schools and the informa-
tion school staff convey to parents at
meetings, conferences or in written notices
(McCaleb, 1997; Valdés, 1998).

Link to NCLB:

D If requested by parents, schools provide
regular meetings for parents to offer sug-
gestions and to participate in decisions
relating to the education of their children.

D Conduct activities that encourage and
support parents to more fully participate
in their child’s education.

D Identify barriers to greater participation
by parents of diverse backgrounds and
look for solutions together.

D Parents are given notification in a timely
manner, in a format and language that
parents can understand.

D Ensure the development and distribution
to parents of a school-level Title I policy

that reflects input from parents of stu-
dents participating in Title I programs.

D Decide with parents how Title I funds
allotted for Parent Involvement activities
will be used.

Objectives:

1. Provide information about U.S. schools,
in general, as well as information about
specific resources available in individual
schools.

2. Provide parents with any information
that the school would like to convey to
parents and/or get their input, focusing
on what parents may not understand as
well as topics emphasized by NCLB.

3. Provide opportunities and guidance
related to creating partnerships between
schools and parents, toward the shared
goal of the academic and personal suc-
cess of all ELLs.

4. Offer parents guidance regarding under-
standing and accessing available
resources and how to best understand
and respond to the information that
school staff send home.

5. Introduce parents to some of the skills
they may need to enhance their ability to
support their child’s academic success
and offer initial guidance toward devel-
oping those skills.

6. Glean information about what skill-based
workshops should be offered to parents
in order to best support their ability to
help their children succeed in school.

7. Comply with NCLB.

Resources Involved:

Expenses: There are no monetary expenses
necessary for the success of this program,
although some funding would be helpful to
cover possible, minor expenses. Primarily, if
funding and space were available, parents
and school staff would benefit from having
childcare available. This could cost approxi-
mately $10-12/hour per adult hired.
Teenagers could also be hired to work as
assistants, if the number of children would
necessitate this. Secondarily, providing simple
refreshments (such as coffee and sweet
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bread) would be appreciated and enjoyed by
many parents. However, this should not be
considered an essential part of promoting
successful parent meetings.

Materials: It is essential to distribute an
advertising flier, passed out at the door at
release time or sent home with the children.
It is also important to record what is being
said at the meeting. It may be valuable to do
this on a large flipchart or on a whiteboard so
that parents can see what is being recorded as
it is presented and discussed.

Space: It is important to have a room avail-
able for this meeting. If childcare will not be
offered, it is also helpful that this room be
large enough so that there is sufficient space
where pre-school children could play or draw
in a corner, or comfortably sit with their par-
ents.

Staff time: Staff time is one of the most vital
resources necessary for the success of this
program. If there is a parent liaison, this per-
son should be designated to devote signifi-
cant time and skills to promoting and

organizing these meetings. However, this per-
son should not be expected to be able to
present the content of the meetings. She/he
should solicit the participation of other
school staff members, or those who work
with community-based programs to bring
their expertise related to the specific topic of
the meeting.

Volunteer time: It would be of great value if
some parents volunteered their time to help
promote and organize these meetings. In
fact, having parents help promote these
meetings can often be the most significant
factor ensuring their success. These parents
could: call other parents to inform them of
the meeting and encourage their participa-
tion; help set up the room; they could con-
tribute to any follow-up work that would be
necessary, such as calling parents who
expressed an interest in volunteering, attend-
ing a specific meeting or workshop, or
attending an ESL class. This kind of follow-
up and support could happen primarily over
the telephone, although occasional home
visits could also be valuable.
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Skills:

Knowing which parents may be willing
and able to help promote the participa-
tion of other parents, and establishing a
relationship with these parents to interest
them in being involved.

Knowing the general ELL parent popula-
tion and the school goals sufficiently to
be able to establish what topics would be
of greatest interest to these parents and
what resources are available for parents in
relation to these topics of interest.

Knowing what time and day would draw
the greatest number of parents.

Successfully advertising the meeting
including: knowing what to put on a
flier; what vocabulary to use that is invit-
ing and clear (vs. language that may be
unfamiliar and too formal); and under-
standing when and how to get this infor-
mation out to parents.

Being familiar with school and commu-
nity resources and knowing how to invite
the participation of experts in the rele-
vant topics.

Guiding all those who present the topic
at each meeting to not dominate with too
much talking, and to effectively engage
the participation of the parents.

Effectively facilitating a discussion/dia-
logue as questions emerge. This would
involve being able to elicit parent ques-
tions, experiences, opinions and con-
cerns. Some parents will offer these freely,
others would need to be encouraged or
specifically called on to express their
questions or comments.

The skills of a bilingual staff person
would be essential, in order to translate
written invitations or notices and inter-
pret at the meeting if the facilitator or
presenter is not bilingual.

Steps toward implementation:

1.

Begin with a welcome to all parents and
staff. Convey the value of parent-school
communication and collaboration and
the fact that everyone’s participation is a
vital part of making this happen.

2. Introduce the topic/agenda of the day.

3. Allow the principal, ELL Coordinator
and/or designated school staff person to
share any information or announcements
that have been deemed valuable for the
parents to know at that time.

B

Allow parents to ask any questions about
this information while these staff mem-
bers are present.

After that point, present the primary
topic of the day.

The time for presentation of information
should not dominate or be exclusive. On
one level, it is likely that some parents
bring prior information about the topic.
On another level, it is more engaging to a
participant to have an opportunity to ask
questions or make comments, and not
simply be listening to a speaker for an
extended period of time.

7. Therefore, significant time should also be
allowed for questions and parental input.
The facilitator of the meeting should
actively solicit questions or input, as
not all parents will readily speak out.

8. At the conclusion of the meeting, the
facilitator should actively solicit thoughts
about what other topics would be of
value for the parent meetings, as an
awareness of new ideas or needs could
have arisen during this meeting or within
the time between this meeting and the
previous one.

Suggested Meeting Topics:

It is most important that the topic be one
that has emerged from prior parent meetings
or an assessment of what parents have asked
about. Therefore, the following topics are
suggestions only, to be used as a guide. Spe-
cific information related to each school and
group of parents should also be considered
when selecting meeting topics. NOTE:
These topics are aimed at an exchange of
information and introducing basic skills and
strategies. Other topics that require an in-
depth, hands-on approach will be presented
in the following section entitled “Skill-based
Workshops.”
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Parent—Teacher conferences—What
questions to ask? What can I expect?

The CSAP exam: What is it and how can
I support my child’s success?

Supporting your child to become bilin-
gual. (Related: Information about
instructional methods for ELLs and the
role teachers and parents need to play.)

Who works at our school? An introduc-
tion to the staff at the school, the roles
that they play and the services that they
offer. How to access these staff members
and the services they offer.

Understanding the report card. (i.e.,
How the report card and other written
reports of student progress can be a way
to understand and respond to children’s
progress or problems.) NOTE: This par-
ticular meeting should be one where
school staff ask many probing questions
and pay close attention to how well the
report card is actually functioning as a
form of communication between parent
and school. Research now shows that the
U.S. report card is often not a clear form
of information for many immigrant par-
ents. Therefore, it is also recommended
that school staff give careful considera-
tion to making any changes that may
seem valuable only after hearing parent
questions and comments.

Available health care. This meeting
could include a focus on any of the fol-
lowing information: health insurance;
health care options for the uninsured;
how to obtain health insurance; afford-
able dental care; dental insurance
options; and specific guidance re: filling
out relevant forms.

Community resources. Focus specifically
on those resources that surface as neces-
sary for the health and well-being of the
family.

Educational opportunities for parents.
NOTE: The vast majority of parents of
ELLs are interested in adult ESL classes.
(See specific information about this parent
involvement opportunity described in this
Handbook on pp. 33-37 and Appendix B,
Section IV.) This topic could also include

information about: GED classes, in Span-
ish or English and post-high school
opportunities and non-credit educational
workshops. Parents should also be given
information about financial assistance,
criteria for qualifying and how to apply.

Post-high school opportunities for ELLs.
This meeting could present information
about available opportunities and
resources. This topic should also provide
information about financial aid and
scholarship and the criteria for qualifying
and how to apply.

Demonstration Sites:
(See appendix C for contact information)

Montview Elementary School,
Aurora Public Schools

Fletcher Elementary School,
Aurora Public Schools

Boston Elementary School,
Aurora Public Schools

Ft. Logan Elementary School,
Sheridan Public Schools




4. Skill-based Workshops
for Parents

Description: These are workshops intended
to introduce and develop skills necessary for
supporting children’s academic success. In
most cases, they are related to literacy or
math skills. These workshops are intended to
be more in-depth than an informational par-
ent meeting, providing more time to present
and discuss a particular topic and an oppor-
tunity to practice the skills being introduced.
These workshops can be offered as often as
schools have the time and resources to offer
them, such as once or twice a year or as part
of a four-week series.

Research base: The vast majority of parents
of ELLs are very committed to supporting
their children’s success in school. But these
parents often need some support and guid-
ance, as well as an opportunity to practice and
develop new skills. Many of these parents also
need information about available resources for
their children and themselves in relation to
supporting their children’s success in U.S.
schools (Shirley, 1997; Valdés, 1997). There-
fore, providing parents with opportunities to
develop their skills and receive information
about available resources could be the vital
key to aiding these parents and their children
to reach their potential (Waterman, 2003).

Link to NCLB:

D Schools help build parent capacity for
strong involvement.

D Provide coordination of district activities
to build capacity for parent involvement
in schools.

D Schools will provide materials and train-
ing to help parents work with their chil-
dren to improve their children’s
achievement, such as literacy and tech-
nology training.

D Aiding accessibility: Schools will provide
opportunities for the participation of par-
ents with limited English proficiency.

Objectives:

1. Recognize the strengths, skills and infor-
mation that parents have to support their

children’s academic success, and effec-
tively building on those.

2. Balance this—through approach and con-
tent—not assuming (and conveying) that
parents do not know anything. This
would perpetuate a deficit view of par-
ents, and would not be the most effective
and meaningful way to engage parents
and develop their skills.

3. Carefully identify the most essential
skills and contributions parents can
make in order to support their children’s
education.

4. Provide parents with information that
best equips them to help all family mem-
bers reach their potential.

5. Deliver the workshop so that it is inter-
esting, engaging and an effective learning
experience for the parent participants.

6. Comply with NCLB.

Resources Involved:

Expenses: The monetary resources necessary
will vary. In some cases, these workshops
could be offered throughout the school year
for little or no extra expense if school staff
could facilitate some of the workshops and
community-based program staff could facili-
tate others.

Some possible monetary expenses to be
considered, however, are the following:

1. Workshop presenters and materials: If there
are resources available and a school
deems it valuable, schools could pay for
an outside facilitator to come in or pay to
purchase materials for the workshop.

2. Childcare: A common expense is provid-
ing childcare. This costs approximately
$10-$12/hour for each adult caring for
the children. Young adults could also be
hired (at a lower rate) to assist a super-
vising adult when a large number of chil-
dren are anticipated.

3. Refreshments: Providing some form of
food and drink is a possible expense,
although this expense could be very min-
imal. Simple refreshments, such as cook-
ies and soft drinks and coffee, are all that
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are necessary in many cases to extend a
welcoming gesture to participating fami-
lies. Evening workshops offered during
the dinner hour, however, may require
that a simple dinner be provided because
of time constraints. A caution is offered,
regardless, that it can be demeaning to
assume that parents of ELLs are primarily
motivated by food and not by a genuine
interest to learn skills related to support-
ing their children. In fact, research and
practice have demonstrated that if the
topic is of genuine interest to the parents,
many parents will attend the workshop
regardless of whether any form of refresh-
ments is offered.

Materials: Schools should distribute fliers
with information about the workshop. This
information must be in the native language of
the parents and use a vocabulary and gram-
mar structure that is clear and understand-
able to parents who may have low levels of
formal education. Materials used during the
workshop will vary according to workshop.
They should be selected and obtained by the
school staff promoting the workshop.

Space: The school will need to provide space
for the workshop. Also, if childcare is offered,
the school will need to provide space that is
adequate for the care of the number and ages
of the children involved.

Staff time: There will be a need for staff time
during several stages of promoting and offer-
ing these workshops:

1. Initially, staff will be needed to help
determine what workshops the parents
might be most interested in and what
time of day most parents could attend.

2. There will also be a need for staff and
some parents to help inform and moti-
vate parents to attend.

3. Some staff will also need to devote time
to preparing the room and materials on
the day the workshop will be held.

4. Beyond that, there is a need for staff time
devoted to presenting the workshop con-
tent. School building staff may actually
facilitate the workshop or the school may
decide to bring in an outside
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facilitator/speaker. This will also deter-
mine the need for a translator.

5. At the workshop, it is always ideal to
have a staff person present who has been
involved with the parents and can speak
the language of the majority, such as a
parent liaison. This person is able to help
parents feel welcome and comfortable.

6. And even if only a small number of possi-
ble participants speak a language other
than English, it is important that some-
one be assigned to translate so that all
parents feel welcome and included.

Volunteer time: Parent volunteers can per-
form many functions necessary for these
workshops:

1. They can contribute to initial outreach
and notification;

2. They can help make follow-up phone
calls to encourage participation and make
clear what the purpose of the workshop
is;

3. They can help greet parents as they arrive
to the workshop;

4. They can help facilitate a workshop,
when appropriate; and

5. They can help with follow-up and evalua-
tion by assessing the parent response as
well as parent interest in fu